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Introduction

The time-consistency problem of education in post-war times: managing emergency.

Education is often trusted with the long-term task of stopping cycles of violence and revenge. Enlightened people would have them exit an ever-worsening spiral. One must not be overconfident though. As Manfred Max-Neef ironically denounced in The Venice Deliberations: 

[…] always, when we end up in a dead end alley with one of these confoundingly difficult problems, we say that the way to solve it is through education. To get rid of dictatorships, we have to educate; to attack underdevelopment, we have to educate. And here, we wish to say that it is a matter of education to counter violence.

To what extent is this recourse to education merely a pretext for intellectual laziness? The hope with which education is usually entrusted actually raises many theoretical problems, among which we may include: a logical circle, namely, who is to educate the educators, as well as a question on the nature of man.  If man’s nature is elastic, then education can either improve or worsen men’s minds. If it is invariable, then what can be done through education? Above all, however, there is a time-consistency problem.

It is quite striking that educational concerns seldom occurred in the global and local news flashes referred to in the earlier TIMSSE series’ sessions
. Such indifference from the mainstream media is an important thing to highlight. Being a long-term task, education only suffers in emergency situations. It is of little interest for media clouded by impressive images and striking news. Education’s slow and silent paces are most of time beyond the reach of global news networks.

Strictly speaking, there is little resolution through education. Peace resolution is a matter of emergency; education a matter of years. It is as though education was only a means to look forward to prevent the next war. Education and conflict prevention are indeed long-standing processes. Education can do little to restore peace, but much to maintain it. In this respect, it is a dangerous proposition to overlook the importance of education in, and for, conflict prevention, identified throughout this volume as preventive education on behalf of human security. This would be a direct threat to peace in the long-term. No one wants perpetual peace to be that of churchyards
.

The ambivalence of education

“Education is necessary for peace”: what common sense says, philosophy may well agree and question at the same time. Indeed education can also turn into propaganda and pave the way to war. To assess this ambivalence requires that we draw certain distinctions within the common acceptance of the word. We could first define education as the transmission of information, practices and values from one generation to the following one. This broad definition shows that a deeper reflection on the values it can transmit is necessary. Education is not a simple process. Referring to Waltz’s images
, we can either view it as a way to raise the individual (first image: molding the nature of man), as a State-institution (second image: State-defined programs), or else as a vector of universal values (third image: the universal being globally valid). These three perspectives are distinct, but closely intertwined. The ambivalence of education actually lies in the way they relate to one another.

To confront the two viewpoints of Kant and Rousseau in the particular context of Kosovo/a can help us go beyond easy certainties about peace and education. According to Rousseau, the first and second images hold the key to achieve perpetual peace, however unlikely it is
. On the contrary, Kant only trusts in a “cosmopolitical
 education” which would foster the moral progress of mankind. His advice is to set education on cosmopolitical standards. This opposition provides a useful tool to analyze practical concerns that are raised by education through the global and long-term perspective of perpetual peace.

Global education and conflict prevention 

The dialogue between Kant and Rousseau on education and peace remains valid today, but its terms have slightly changed. First, the growing importance of human rights has expanded universal values all over the world to an extent that neither Rousseau nor Kant could have thought possible. Secondly, the development of multimedia tools, particularly the Internet, has given rise to huge transnational flows of information, practices and values. As far as education is concerned, the first and third images are therefore now more bound than ever. 

Education is not only about school institutions, which means that it is not restricted to Waltz’s first two images. Information, practices and values are transmitted through different media, not only through school
. Groundbreaking transnational initiatives, namely Educweb and TIMSSE, were launched after the NATO intervention in Kosovo/a. Through the use of multimedia tools and their constant focus on conflict prevention, these initiatives added a new dimension to the globalization of education. A mere transnational education would in itself be neither good nor bad, for it could enhance a hidden colonization as well as a true education. One is indeed often unconsciously keen on exporting his or her conceptions of democracy and peace as givens. In such a game, those who hold power would only become more powerful through transnational education. But “global preventive education” as implemented by Educweb and TIMSSE favors many-to-many communications. It transforms the mere display of different opinions into a true confrontation and thereby slightly changes the meaning of pluralism. In this respect, universal values are not goods everyone should yearn for, but rather the products of interactions between all the local and foreign actors involved. They are less a predetermined content than a work in process.

We will first review the role of education in the post-war reconstruction of Kosovo/a (1999-2001) and its misuse for propaganda purposes by the Serbian regime (1989-1999). These uses of school show how ambivalent a process education is. We will then try to assess this very ambivalence by discussing the necessary balance in education between objectivity and a certain form of pluralism. This moral argument will lead us to analyze the specificity of global preventive education as created and developed by Educweb and TIMSSE. The dialogue between Kant and Rousseau will then prove a decisive asset to question our own certainties about education, more generally speaking, and about conflict prevention. 

The political implications of rebuilding education in Kosovo/a

Education in post-war times

Education within reconstruction.

Immediate post-war times in Kosovo/a were dominated by three major concerns: pacifying, reconstructing, administrating. The UNMIK mandate included these objectives as its primary goals. Education is somehow linked to all three. It was therefore carefully looked after. Most schools had to be rebuilt, school programs had to be checked and teachers paid, so that education could begin to ease the remaining pangs of war and eventually work for reconciliation. Rebuilding the entire educational system helped the region to get back to a normal life. It had wide-range psychological, social, economical and political impacts on everyday life.

In contrast to the broader objectives of human development, human security puts emphasis on the more elementary human rights, for instance, health or dignity. Education is a core element for human security. Led back to school, children there received discipline and knowledge. School is indeed first a way to raise the child out of his originally animal-like constitution and into a cultural community. One is not born a man but has to become one. An infant has, for instance, to be prevented from fidgeting all the time. He will acquire at school a certain content – a master of oral and written language, but also and primarily a certain attitude, a discipline. As Kant already put it in his Treaty on Education:

We send first children to school not for them to acquire any knowledge, but for them to get used to remain calmly seated and to learn to listen to what they are said, so that they know later on how to derive benefit from every ideas that will occur to them.

In post-war eras, the mere fact of living peacefully with others in a classroom and the daily rhythm of school was an achievement. Attending school also prevented youngsters from wandering on the streets where they could be too easily hired by mafias. Children were at the time often just back from exile or had undergone bad treatment and psychological shocks including violence, life in refugee camps, insecurity and the loss of relatives. Some had even been enrolled in fighting sections where they were forced to kill. Once peace was settled, they needed psychological support. UNICEF psychosocial programs helped them to rebuild their identities on other values than sheer violence and yearnings for revenge. Children could talk about what they endured, have their voices heard and hence better manage the emotional weight of their experiences. These programs were held either in groups or individually. They responded to an urgent need. The children could have gone on without such programs, but they would have continuously accumulated anger and resentment as they did during the terrible years of the civil war. Timing is an important factor. Man evolves gradually from elasticity to rigidity throughout his life. It is easier to change a child’s mind than that of a grown-up. As a child grows older, it is always harder to teach him discipline if no one has ever taught him to behave.
 As time goes by, education can less easily undo what it has already done. 

School also played an important economic role. On the one hand, it is a place where one learns the basic knowledge to be able to handle a job. Rebuilding an economy and improving wealth requires school to provide professional qualifications to a large number. Although this impact on economy is perceptible only in the mid-term, and even because of this delay, education is a short-term necessity in the reconstruction. On the other hand, teaching, administrative and maintenance staffs actively take part in local economic life thanks to their salaries.

Lastly, one hears, even in primary education, about recent history and the present political situation. It sometimes helps the children to hear a different voice than at home. School informs people of what is going on in the rest of the country and abroad. It can thereby prove to be a public sphere contributing to democratic life. 

All these social, psychological, economical and political aspects of education in post-war times are closely related to the concept of human security
. Its emphasis on human survival and daily life is therefore a fundamental background when one tries to assess the stakes of education in post-war eras. In the particular case of Kosovo/a, the importance of school is all the more crucial as more than half of the population, according to the UNMIK, is under 15 years old. This represents around a million children. Education is both a long-term process and a short-term necessity.  Hence the time-consistency problem it raises. 

Reconstructing the educational system in Kosovo/a

The importance of basic education, as highlighted by the concept of human security, was taken into account in Kosovo/a’s reconstruction after 1999. Rebuilding schools and giving out educational materials were two major goals UNMIK strived to attain.  These objectives were considered as important as restoring energy supply services. Educational means in Kosovo/a were in a sorry plight in June 1999. Most of schools needed repair. Some of them were entirely destroyed by fires and bulldozers. Since 1989 there had been no maintenance. Central heating, roofs, windows, walls, nearly everything needed to be fixed. School lacked tools, including boards, chalk, tables, chairs, and mostly books.

There are in Kosovo/a 1,200 buildings dedicated to primary and secondary education from 7-year to 18-year-olds. A spokesman for the KFOR said only 378 schools were cleared of mines by September 1999. This meant that 40% of them were still dangerous places to attend at that time. Mine clearing is an obvious precondition for rebuilding, which partly accounts for the delays encountered. By January 2000, over 300  schools had been repaired by UNICEF
 and various NGOs.  Two hundred were being repaired. Some 95 that had been totally destroyed had to wait until spring for rebuilding. Classrooms were therefore overcrowded, with an average class size of 40 children per class. In some country areas, lessons took place in tents where the class had to stop every 40 minutes to warm up periodically with gymnastic exercises. Some 1,000 schools were back in order by September 2000, welcoming more than 300,000 pupils in primary and some 70,000 in secondary education. 
Much energy was also concentrated on higher education. Many buildings of the University of Pristina (UP) were destroyed by NATO bombings. Following the Education Agreement, signed in 1996 by representatives of Rugova and Milosevic under high pressure from the international society, the European Commission had already launched a project for the rehabilitation of the facilities of Pristina University beginning in 1998. After the interruption of the war, the initiative restarted under the management of the European Agency for Reconstruction (EAR). The European Commission provided a total of 4,5 million Euros and the program was completed in March 2002. The international administrator for the University, Michael Daxner, encountered many obstacles in the necessary reforms of the UP. He nevertheless was able to provide the UP with a replenished library (the previous had been burned by Serbian forces leaving in front of the NATO forces’ progression), a new, multi-purpose scientific laboratory, a student cafeteria and new contracts for professors. 

Two problems raised by the lack of money

Money may well be “le nerf de la guerre,” the critical requirement of war. It is nonetheless necessary when it comes to peace. In post-war times the almost inevitable lack of money raises two main problems.

First, foreign investors prefer to send their money to industrial sectors where profits will prove quicker. For example, by January 2001 1,8 billion Euros had been provided in the industrial area around Mitrovica, mainly from private funds. Public funds from the EU and Japan partly rebalanced the share in favor of education. The major part of the funding goes where the media focus, and they often oversee the importance of education in post-war reconstruction. Moreover, it seems the media’s attention cannot focus on any particular region. Therefore money soon unsurprisingly shifted to other places that had become more “glamorous” in the meantime. The necessity to sustain the new government in Serbia attracted priority funding from the end of 1999 onward. The media are powerful levers by which to raise funding for the reconstruction of regions ravaged by war. But the long-term task of education in post-war times will seemingly remain unfinished in the shadow left behind the media. The media are fundamentally processes both of attraction and exclusion.

Secondly, the rebuilding of the educational system is not only contingent on public and private funds. It also depends on economy in a broader sense. On the one hand, many children have to work to earn their living and help their parents make both ends meet. Those who can attend school in the day and sell cigarettes in the street until past midnight seldom have time to do their homework properly> Often they come to school too tired to learn anything. The same applies to the teaching staff. Many teachers and professors cannot help being attracted by the perspective of finding better-paid jobs in international aid organizations. A professor at the University of Pristina in 2000 earned $117 a month whereas drivers, secretaries, translators and guards were paid between $468 and $1,170. Salaries were raised to $244 on January 2001, but this was still well underpaid. Education is a long-term investment in the economy of a region. In post-war times, the importance of such an investment is as critical as its probability is low.

School education: a State-ruled institution.
School education is an institution and it has as such many political implications. First, it can be used for biased political purposes and propaganda. Since the State defines the content of the educational programs, it can somehow “control” its future citizens thanks to school. The sheer existence of an educational system is a strong political symbol, particularly in Kosovo/a. School education actually provides the region with an institution, that is, with an attribute of statehood. Kosovo/a is not a State. It was a province under the sovereignty of Serbia before becoming an international protectorate after the NATO bombing campaign. This contradiction may favor political tensions. School education as a State-ruled institution hence raises two major challenges for  preventive education.

Education and historical truth: teaching or brainwashing?

One must beware of too idyllic a view of education. It is not simply about a teacher leading his pupils toward knowledge, tolerance and peace. Most of time its orientation is the result of teachers’ biases or the State’s directions. School education is about raising human beings in a given way. This presupposes that the nature of man is not entirely determined from the outset. History and education can shape it. There is therefore a causal link between Waltz’s first and second images. The State can use education as a means to influence the way people think, either to promote liberty and tolerance or to foster obscurantism and hate. School education is not a primarily good institution misused only at times. It does not necessarily aim at mastering evil ignorance. It is fundamentally an ambivalent institution. Before the fundamentals of propaganda were invented first in the 1930s by the National-Socialist regime, and then developed by the Allies during World War II, Kant already stated this very possibility:

One can either tame, mould, instruct man mechanically, or else truly enlighten him. One tames horses, dogs, and one can tame men as well.

The line between education and ideological brainwashing is at times thin. One speaks of “educational programs” as well as TV programs as though one could be “programmed” through education. Actually Serbian educational programs bear the scars of ancient hatreds. According to Serbian textbooks, for example, Kosovo/a has always belonged to Serbia legally as well as historically. The same message, repeated on State TV channels by political leaders, also served as a justification for the repression of Kosovar Albanians. Until 1989, Serbs and Albanians attended the same schools. Students were separated into different classes only on the basis of the language they chose. They played on the same playgrounds. In 1989 an iron policy known as the “Serbianization” was imposed by Belgrade on Kosovo/a. Children were separated on the basis of their ethnic heritage. Schools were divided into two different areas to prevent students from mingling. Concrete truly propped up the virtual walls of apartheid. Moreover this segregation was unfair. Some 75% of the surface area was devoted to Serbian speaking children who represented in most places only a minority. State funding went in priority to Serbian schools. Little by little, Albanian-speaking children had to leave school if they wanted to continue learning in their mother tongue. They were then taught in private housings or in mosques. A parallel educational system was gradually organized in the shadows, which is still now described by Serb nationalists, such as Borisav Jovic, former president of the Socialist Federal Republic of Yugoslavia – SFRY, as the result of a “voluntary boycott.” In fact, Albanian-taught courses had been either cancelled or sometimes forbidden long before Albanian children left school. They only formally had the right to choose something that, in fact, did not exist anymore. 

School education spread spite and disrespect. Traces of this State-taught apartheid still remain nowadays. The silent width of its virtual walls separates children from one another in their minds. The trouble at present is that the situation has been reversed. Serbian children, in turn, dare not attend courses in “Albanian areas” for fear of revenge. “It’s better like this,” says six-year-old Adriana, an Albanian child, “we couldn’t continue to live together.” Even children come to approve the idea of a separation on an ethnic basis. How can education work for the good if it teaches intolerance and segregation? And how can education undo what it has done?

This ambivalence is also prevalent in higher education. On the one hand, scholars are often convinced pacifists. The two most famous political leaders in the region today, Rugova and Kostunica, are both scholars and pacifists. Ibrahim Rugova confronted violence almost from the very day he was born, when his father and grandfather were tragically killed. He studied in Paris in the 70s and earned a doctorate in Literature. His idols are Mahatma Gandhi and Martin Luther King, two well-known scholars. Kostunica studied Law in Belgrade and later worked at the Institute for Social Sciences on the pluralism of political parties. No doubt that their educational backgrounds deeply influenced their pacifism. On the other hand, the Academy of Sciences, a renowned institution in Serbia, claimed in a memorandum in 1986 that Albanians were committing “Serbian genocide” in Kosovo/a. This enhanced the Serbian resentment against Kosovar Albanian and opened the way to the Serbian repression led by Milosevic two years later. 

Education as an institution is an ambivalent means, which can lead to opposite positions regarding peace and tolerance. It can prove to be a direct threat to human security or a key element in conflict prevention.
Assessing the ambivalence of education

How is it possible to tell a good use of education from a bad one? The question never actually arises in such a direct way, but it nevertheless might prove interesting to find a criterion to discriminate the two possible roles of education as an institution. One may think of neutrality. A teacher must remain neutral and not distort truth through a political bias. Now who can claim he is perfectly neutral but he who remains silent? Even silence may prove partiality in some circumstances. Hence neutrality is not of great help when it comes to concerns where to remain “neutral” would amount to taking sides. Moreover, education does not transmit only information, but also practices and values. Since it conveys some values rather than others, it presupposes an ethical choice, that of the values the teacher is to transmit. Whatever decision he takes then, he will then advocate values superior to others and thereby dismiss neutrality. Although it may not be evident at first sight, education and neutrality are inconsistent with one another. 

Another standard could be that of objectivity. One can favor certain values or practices, but the information must remain objective. The Serbian educational system did not respect this criterion as it taught the lies invented by Serbian nationalists. UNMIK decided in summer 2000 to revise textbooks for primary education as well as history and law programs for higher education. This amounted to establishing a sheer censorship. Although the Kosovar Albanian strongly approved this measure, it was neither meant to be in their favor, nor against Kosovar Serbs.  The criterion of objectivity also applies to other media. One can also think of the lies spread by other media such as the State television and radio. Each played a key role in stirring up ethnic cleansings in Kosovo/a (1999) as the radio did in Rwanda before (1994). In the case of plain lies, it seems objectivity can definitely help to decipher education from propaganda. 

One could agree with such a censorship that is meant to restore and to keep peace. For instance, Hobbes advised the Sovereign to censor books and university lectures in his kingdom so that they express nothing but the truth. Special teaching would be designated for every citizen to know the necessity of obeying his Sovereign. Citizens would therefore vindicate the existing political system and guarantee civil peace
. Objectivity would be a perfect criterion to tell a good use of education. Only Hobbes conceived of politics as a demonstrative science and such truth is not easily achieved when it comes to less clear-cut concerns. French philosopher Georges Gurvitch similarly proposed to eliminate “distortions of the truth, false rumors, false representation of national characters, etc... from the radio, movies, press, and textbooks of all nations.” This could be done, he continues, by “some international action possibly concerted by UNESCO.”
 Such propositions are in fact hardly applicable, for one would then have to determine the truth, which is not self-evident in every case. Who can say he holds the truth about such concerns? 

Objectivity is therefore not efficient enough. Every schoolbook and every teacher pretends to be objective. By thinking we simply have to teach students the truth to make war and hatreds disappear, we are taking for granted that we hold this truth. Even though they are led by general interest and good will, people from UNESCO do not have  the gift to tell right from the wrong in every particular case. Moreover, objectivity is not inconsistent with a certain partiality.  Many serious newspapers contain a political bias. Objectivity does not prescribe one single way to relate a given fact. At school, a teacher can freely choose among different objective ways to relate a fact. A certain balance must be reached to respect the requirements of both objectivity and pluralism. This is not an easy task, but such a criterion cannot be a practical shibboleth to tell good education from bad by the mere consideration of its content. Rather this criterion must ensure a public sphere where information remains objective and different values can be proposed and chosen. 

Pluralism is a two-sided criterion: values have to be freely proposed and freely chosen. These two sides of pluralism are equally necessary. The first requires pluralism in the offer of information, practices and values. What limits shall this pluralism bear – and should it bear any? Whatever the answer, censorship can certainly not be the whole solution. Certain values are inconsistent with pluralism, for example, intolerance. But so is their rejection. And values are strongly connected to information and practices. Certain deliberate lies are meant to promote intolerant values and violent actions, like those spread on occasion by the Serbian Academy of Sciences. How are we to overcome this paradox? Every value is not good. How may we be sure then that “good values” only will predominate thanks to pluralism? 

This new challenge makes it necessary to define pluralism in the demand. Everybody is used to hearing about pluralism in the media but generally understands it only as pluralism in the offer. “Pluralism in the demand” sounds stranger because it has to do also with a specific type of pluralism in education. This does not only mean that it is good for a pupil or a student to have different teachers and professors, but that their education must teach them how to question their own values. What is the use of pluralism in the offer if people consult only one source of information? How could they ever change their minds then? This pluralism in the demand is the effective use of pluralism in the offer. The first without the second is impossible; the second without the first is of no use. The accent here is laid on the people’s ability to use different media and essentially on the capacity of the individual to question his own beliefs. Only education can help to achieve such an autonomous mind:

To educate is to ask “Why?” and to encourage questions.

School education as an institution: within what State? 

School education raises a second problem, that of its very integration within a State structure. Officially Kosovo/a remains part of Serbia. After 1999, however, the administrative tasks were handled by UNMIK. They have now been partly handed over to a Kosovar administration after the elections held on November 17th 2001. However, Serbian teachers in Kosovo/a are still de facto under Belgrade's thumb. Serbia indeed threatened to cancel their retirement pensions if they accepted to get paid by UNMIK and follow the “censored” programs. This happened mainly in the north of Kosovo/a, north-Mitrovica, Leposavic and the surroundings villages. Conversely, schools in central Serbia were ordered not to let in young Serbs who fled from Kosovo/a. This was meant to persuade their whole families to move back there. The gap between the two communities is therefore sustained by administrative orders. 

School is entangled in institutional and symbolical intricacies between the two administrations. UNMIK is not only rebuilding institutions in Kosovo/a as they were before 1989, “pending a final settlement.”
 It is also slowly helping to provide the province with all the attributes of statehood. At least, this is often perceived to be the case by Kosovar Albanians and Serbs. Developing education as well as other institutions in Kosovo/a while postponing the debate on its future status is equal to fostering independence without explicitly or voluntarily opting for it. A choice is thereby made which is not explicitly faced. As a western diplomat in Pristina put it, this amounts to “sticking our heads firmly in the sand.”
 

Like a flag or a national anthem, the school is a strong identity symbol. Its importance in Kosovo/a is even more crucial given the recent Serbian oppression. The Albanian educational system established between 1989 and 1999 was part of a wider shadow administration of the province implemented by Rugova. It was a response to Belgrade’s suppression of its legal and democratic autonomous institutions. The act of sending one’s children to these Albanian-speaking schools was a sheer act of resistance to the Serbianization of Kosovo/a. The symbol and the stakes of education brought Albanian people together around one cause. The Serbian authorities even changed the name of the university in order to frustrate the Albanians from relying on such a symbol and to affirm their control over this symbol.  In 2000 there was a proposal to change the name back to a “more Albanian” one. These reactions were all based on the nationalist assumption that a cultural symbol is essentially exclusive. Only one identity can prevail.  The Serbs, Albanians and Roma cannot have their respective languages taught in one single country. Belgrade and most Kosovar Albanians are still struggling for the monopoly on school. In their view, school cannot be shared.

This is in direct contradistinction to Redding’s notion of a philosophic identity, of the possibility for multiple identities to co-exist to the point that there is a collective consciousness that is shared on behalf of  “one planet, one people.” 

In this context, education is not condemned to serve as a cultural weapon in a war where only the fittest survive. Other views are possible, which, in the Kosovo/a case,  can be referred to as “regionalist” instead of nationalist. In post-war eras when ethnic tensions are still high, this is a major point to make. The proposed renaming of the university led Mr. Daxner to react firmly: 

Kosovo/a doesn’t need an Albanian University. It doesn’t need a Serbian University. It needs a European University. 

This reference to Europe amounts to a shift from the nationalist to the regionalist perspective. Europe here serves at once as a model of regional peace for the Balkans and as a perspective of integration in the future. In a regionalist perspective, different symbols can coexist. There is a European flag and many national ones and many national universities coexist with two European ones (Bruges and Florence). In the Swiss University of Fribourg, courses are taught both in French and German. This is also the case at Science Po Paris and Bologna, for example. It is true in many other places. A school institution raises ethnic tensions only in a nationalist perspective. The problem is how to shift from a nationalist to the regionalist perspective.

Even M. Daxner did not manage to avoid important concessions to the Kosovar Serbs before the elections in September 2001. They obtained the opening of a Serbian-speaking university, most probably in the northern part of Mitrovica. Even though they tried to shun the word, the building of such a separate university would amount to establishing a parallel educational system in Kosovo/a. The regionalist perspective still has a long way to go.
The example of Pristina University

A State’s strong influence on education raises two main problems. First, school can be a means for the nationalist thesis to grow and expand at the expense of pluralism and tolerance. Secondly, the very existence of its institutions also stands for a powerful symbol of nationalist pride. A short history of Pristina University can serve as an illustration of school’s political stakes. 

The University of Pristina (UP) was created in 1870. It has had a leading role in the rise and structuring of an Kosovar Albanian political identity. In 1968, Albanian student riots obtained the result that cultural cooperation be launched between the UP and the University of Tirana (Albania). Since then, no less than 224 professors from Albania have taught in Pristina, including among them the actual president of Albania, Mr. Redjep Medjani. Such a situation helped to create an Albanian elite and an Albanian “particularism” in Kosovo/a. In the 70s, political groups emerged in the University demanding independence. They stand as intellectual references for the leaders of the UCK (Ushtria Clirintare e Kosovës
), the main Albanian nationalist party in present-day Kosovo/a. The sheer existence of the UP became a political symbol for Albanian identity in Kosovo/a and an unbearable challenge to Serbian nationalists. In 1981, student riots against bad studying conditions led to a “national” movement reaching far beyond the borders of the campus. Slogans such as “Kosova Republica” were heard. Two thousand people were arrested. Belgrade accused the cultural collaboration with Albania and Macedonia of being responsible for the troubles and  forced the UP to abandon this initiative. 

When the Serbianization of Kosovo/a started in September 1990, Serbian authorities gained control over the UP. Its name was changed and it was dedicated to Saint Sava, the Holly Father of the Serbian Orthodox Church and son of Stefan Nemanja, the great Serbian national leader. As with primary education, Albanian-taught courses were cancelled or forbidden. Quotas were created reserving 50% of the places to Serbs whereas they represented only 15% of Kosovo/a’s population. The Albanian staff, which refused these reforms, were accused of boycotting the university. They were said to refuse rights they were in fact already deprived of. When the Education Agreement was signed on 1996, between 15.000 and 50.000 Serbian students came to the streets to protest against what they called the “betrayal and sellout of Kosovo.”  “Everybody can join the university, but they can only study in Serbian,” said Popavic, then Serbian Dean of the University, who was badly injured in a car bomb attack claimed by a militant from the UCK.

The UP has now been granted autonomy from Belgrade by the UNMIK administration and the Kosovar government. The Albanian Prime Minister asked his Minister for Education in August 1999 to foster the standardization of the Albanian language. Many Albanian dialects coexist nowadays in Albania, Kosovo/a and Macedonia. He also insisted on the collaboration between the universities of Pristina and Tirana, which will most likely open their doors again soon. The University of Tetovo (Macedonia) could also take part in the agreement. This is an institution founded in 1995 by Macedonian students and teachers who used to attend the UP before Serbianization. Its opening has led to riots in which one person died. Although not recognized by the Macedonian authorities, the university is not actively repressed. The Macedonian government fears it could lead to an atomization of the country, even though each student at Tetovo University has to study Macedonian. The recent troubles only make things worse. These decisions will no doubt influence the rise of an Albanian identity in Kosovo/a. This is what most Kosovar Serbs fear.  Therefore, these universities, particularly the UP, have a great responsibility both as symbols and as institutions. 

Such regional collaborations, however, can also be seen as the start of regional links. The majority of Kosovar Albanians actually do not favor the idea of a Greater Albania, mainly because of that country’s sorry plight. Transnational collaboration and ethnic unification look alike at the beginning. How are we to tell good patriotism from evil nationalism? These two colliding trends may sow the seeds of violence in the years to come.

Education, peace and multimedia 

To see education as an institution has helped us understand its fundamental ambivalence. It can either separate or reconcile different communities. In any case, it involves certain values. Objectivity is only about facts and information. It cannot assess a diversity of values. Pluralism is the most salient feature of a true public sphere. It seems a more fruitful criterion to decipher between the two uses of education we distinguished. But pluralism is a complex standard that divides into pluralism in the offer and pluralism in the demand. The latter is highly dependent on education in a broader sense. Education is a certain type of communication, namely the transmission of information, practices and values. It therefore needs a media. School education only refers to the school media. Education though can also pass through the use of other media as well, like TV, radio, newspaper or Internet. Multimedia is a combined and simultaneous use of different media. Multimedia practices may well avoid the ambivalence of education and the tensions evoked by school when it is misused by the State.

The need for multimedia in education
Education and the uses of the media 

A public sphere is not a see-through space where ideas and individuals or groups meet freely. It is structured by practices and values both in the offer and in the demand of information. This structure, and most particularly the role within education can play, eventually depend on the use of the media. Initially we focused on the school media/. Yet,  there is more to education than school, which is only the most obvious and the most commonly used. School is both a media and an institution. These two perspectives are consistent with one another. Likewise the television as a whole is a media, and the BBC, for example, is a particular institution. Such an approach implies that a media is not solely characterised by its technological basis. It is rather a socially organized means of communication. No media stands in the air without existing within the frame of a certain organization. Whether a media is based on a particular technology or not, is secondary. Hence school is a media like any other. Only it is potentially State-controlled and its very existence as an institution can raise political tensions. 

Education is of major importance for pluralism in the demand. It stirs the curiosity of the children and basically teaches them to question their beliefs. What use of the media could help education best fulfil this fundamental role in conflict prevention? The distinction between the one-to-many and the many-to-many media may prove interesting at this point
. In a one-to-many media, only one person or group can talk. The person or group has the potential to be heard by many different people. There is, therefore, an asymmetry between the emission and the reception of information. On the contrary, many different people can talk through many-to-many media. Symmetry here is respected between emission and reception since they can thereby address many different people as well. Although it is generally understood as a distinction between different media
, it would be more fruitful to consider it as a distinction between two possible uses of any media. There is not one single predetermined use for a given technology. Even though the Internet is more likely to be used as a many-to-many media than, say, the radio, every media can fundamentally be useful in both ways. For instance, people from different ideological backgrounds use the radio, TV channels or newspapers, and combined uses of the telephone and the radio can also have many people actively using the traditional media. On the contrary, not everyone has broad access to the Internet. The digital divide is a severe limit to the many-to-many uses of the Internet. Therefore the one-to-many and many-to-many patterns characterise different uses of the media.

We may analyze this distinction thanks to the Foucaldian definition of “power relations.”
 One-to-many media involve a rather classical type of power relation as a distribution between those who have the power and those who do not. In one-to-many media, one single leader leads numerous followers. There is only one source of information and no possibility to disagree or contradict. The paradigm for this is the image of an orator addressing a gathered crowd. No one else can be heard and engage a dialogue with the orator who speaks through a microphone and loudspeakers. The latter is powerful and cannot be challenged. The asymmetry is perceptible in his standing above the crowd on a chair or podium. This is often the case in meetings, on radio and TV and in classrooms, all places where power relations have a pyramidal structure. On the contrary, many-to-many media imply power relations shaped in networks and acting as “matrices of transformations.”
 The flows of information go in every direction since everyone can emit as well as receive information. Anyone can both build a site and surf on the highways of information. This is why the Internet stands nowadays for a paradigm of all many-to-many media. 

These two types of power relations are not standards though to tell good from bad uses of the media. Things are less clear-cut. State institutions can keep a strong hold on the traditional media, and less on the Internet since its structure facilitates many-to-many use. This prevents censorship to a wide extent and therefore ensures pluralism in the offer of information, practices and values. Pluralism in the offer though is only half of pluralism. The Internet does not necessarily ensure pluralism in the demand. One seldom takes much time to consult different sources of information when on the Internet. Even if he does, the learner will eventually have to choose which source to believe. If he has no further time for systematic comparison or long-standing reflection, as is true of most Internet users, he will either believe the source with the greatest authority, according to him, or else be seduced by the most appealing one. We can assume that a Kosovar Albanian youngster will seldom visit Serbian sites, and vice versa. If they ever do make this effort, they will most of time only “verify” what the site says cannot be true. For it says exactly the opposite of all they have been taught. Far from weakening their prejudices then, this use of Internet will strengthen existing biases. By selecting the source of information through his bias, the Internet user will be directed by the values he has been taught and most likely remain what his education has made him to be.

That the Internet favors many-to-many communication does not imply that it is intrinsically good or democratic. The salient technological features of a media do not prejudge all of its uses and impacts. The Internet does not guarantee pluralism in the demand and it should therefore not be idealized as a space of liberty where good will come out of pluralism as oil floating on water. Neither education nor the Internet is a magic wand that works only for good. Just like the fire Prometheus gave man, it simply makes man mightier and its consequences depends on how man uses fire. 

Of course, other uses of the Internet are possible which foster pluralism in the demand. An educational use of the Internet can serve to confront different positions and exchange ideas. A few sites propose information from both sides, and hence their appeal to Kosovar Albanians and Serbs as well
. The users are helped to dismiss the prejudices they have been taught and to build their own identities by themselves.  It is about education undoing what it had previously done. Pluralism in the demand requires such an educational use of the Internet and multimedia tools. 

Two global educational initiatives: Educweb and TIMSSE

Educweb and TIMSSE are two pioneering projects in global preventive education. Their perspectives and goals are slightly different. Educweb, founded in July 1999 by a Belgian, Armand Burguet, aimed initially to develop communication and confidence between the two communities in Kosovo/a. It is dedicated to primary education and tries to 

create a net of schools, teachers and private people [to work for] rebuilding the educational system in Kosovo/a [and for] the establishment of a democratic regime in the region.

Educweb is a pedagogical and a political project. Its two goals closely linked. Educweb binds short-term and practical actions, buying books, material, etc..., to the long-term perspective of twinning schools within Kosovo/a. These initiatives aim at helping to rebuild the educational system and creating interethnic links through Internet pedagogy. Educweb is a project implemented at both local and global levels to support education in Kosovo/a and foster education about Kosovo/a throughout the world. 

On the one hand, Educweb concentrated initially on a few schools, namely Gjakova, Cabra, Gllarevë, Plemetina, Lipjan and Obiliq. This local dimension was essential at first. Educweb gathered funds and material to provide some schools in Kosovo/a with the bare necessities for teaching. It also supported various interethnic initiatives. In spite of these few successful connections, efforts to promote more direct communication often leads to refusals from both sides. On the other hand, the Educweb initiative also developed the global perspective of educating children all over the world about Kosovo/a. It aimed to become a global network of schools, teachers and private persons exchanging information. The first Educweb interactive conference on Kosovo/a was held between January and May 2000. No less than 82 Belgian schools and two schools in Kosovo/a took part (the Mustafa Bakija school in Glakova and another one in Cabra). The children asked some 400 questions and were answered by either young Kosovars or personalities involved in peace building. Questions were exchanged mutually since children in Kosovo/a asked their Belgian counterparts about their school, their country and their everyday life. This interactive conference is a telling example of all the opportunities offered by the global educational use of the Internet. 

Global preventive education is not a one-to-many relation only. It relies on the school and Internet media, and mixes their many-to-many and one-to-many uses. Educweb is therefore a multimedia practice. Its “Internet pedagogy” ensures pluralism in the offer as children, teachers and private persons can provide information on the website, where Armand Burguet only exerts a minimum control. Information is therefore not broadcast from a central source to its periphery. A feeling of trust and confidence is built through co-operations and exchange of information. Everyone feels the others have something to bring to the discussion. Such features ensure a wide-open space for pluralism in the demand. The Educweb initiative has led to new practices. Twinnings were settled between schools inside and outside Kosovo/a: a school in Holmdel (USA) with two classes in Kosovo/a (one Albanian, one Serbian), and a school in Moxhe (Belgium) with one in Plemetina. Through interactive conferences and school twinnings, Educweb implemented global preventive education in ways to circumvent walls no one can tear down at present. 

TIMSSE focuses on higher education. Founded in 1999 by Colette Mazzucelli, Roger Boston and Wim Van Meurs, TIMSSE includes several different partner sites. There were three to start, Philadelphia, Munich and San Jose. Paris joined in 2000 and Pristina participated in 2001. TIMSSE involves graduate students from various backgrounds. It has wholeheartedly welcomed in Munich students originally from the Balkans region. Additional participants from different parts of the world sometimes join the sessions that are held twice a week. They may do so from their personal computers, simply by downloading the CUseeMe software from the Internet. Each weekly module focuses on a given aspect of conflict prevention in Kosovo/a and the Balkans. Modules are organized in a presentation and open, interactive discussion format. Professors, students and guests can therefore intervene and share their own specific knowledge and experience. This variety of participation is a major source to enrich the multimedia seminar.

Both Educweb and TIMSSE implement a new type of education based on multimedia practices. Technological tools can change the way we look at education only when learning takes place through the use of such multimedia practices.

Information technologies and multimedia practices in education

Technology has its own paradoxes. It is sometimes easier to communicate with people from the other side of the planet than with one’s own neighbours. One often speaks of sending computers to schools in Kosovo/a in order to enhance interethnic communication. Others, like Andjela Bajramovic - Jurisic in the next chapter, reply that Kosovars clearly need increased local and direct contacts more than worldwide communication tools.  It is interesting to see what has actually been accomplished.

Many private persons have tried to acquire computers from big western firms to be offered for free to the UP. Brian Young, for instance, managed to collect 58 computers by August 1999, but he could not find software for months until Linux finally agreed to send some free licences. Students from Aberdeen also drove a lorry full of computers, furniture and educational material to Kosovo/a. They met Kosovar students there and they promised to keep in touch. One year later though they still had not received any news. The webmaster of the Pristina University site explained then that he did not have enough money to provide each of his students with a personal e-mail address. Moreover Kosovo/a still entirely depends on Serbia for its connection to the Internet. As of 2000, there was no connection through Albania. Hence high-tech materials do not solve everything. Establishing communication tools between Kosovar Serbs and Albanians will never be enough until the individuals develop the will to communicate with one another. Recourse to technology needs to be framed within a practice. 

In December 2000, a “Lipjan.com/Lipljan.com” project was created to foster coexistence between the two communities in this little town south of Pristina. It is named after the names of the town in the Serbian and Albanian languages. The project was developed by two young Kosovars, an Albanian and a Serbian. Lipjan.com/Lipljan.com demonstrates that the Internet can, therefore, also help local communications in post-war times. This achievement has nevertheless achieved its limits. The Lipjan.com/Lipljan.com site still exists, but the project was suspended in 2001 when the UCK guerrilla operations in Macedonia again raised ethnic tensions in the village. The site is now almost empty, except for useful links and the text of the Universal Declaration of Human Rights both in Albanian and Serbian. Even the Internet cannot immediately tear down all the walls the ten-year long Serbianization has built in peoples’ minds.

As we have seen previously, through the distinction between the one-to-many and many-to-many uses of the media, the use of the media is decisive. To approach media as practices rather than as sheer tools is useful when we attempt to study their impacts on education and conflict prevention. Multimedia is a simultaneous use of several media rather than a media in itself. Furnishing schools with Internet tools amounts to interconnecting two different media toward a pedagogical end. The two bound together are more powerful than when separate. The Internet will not replace the teacher in the classroom, but it will multiply that person’s capacities and those of the students. Although in quite different ways, Educweb and TIMSSE, as pioneering examples of  “global preventive education” inaugurate a new set of practices. This representsI a fine-tuning between one-to-many and many-to-many uses of the media. Their multimedia pattern combines school and the Internet. In the future, the TIMSSE series aims to use the radio in order to facilitate the communication among professors, students and other guest participants and to widen its interactive capacities to occasional listeners.

All these multimedia practices have a huge educational potential. Information technologies in education can fulfil many different roles, relating both to the acquisition and the creation of knowledge. Educational priorities though vary with the age of the people concerned. Computers and Internet are of little use for infants who need first discipline. As children grow older and become more self-disciplined, education aims at the acquisition of knowledge. Computers may then diversify the sources of information and help the children to become more autonomous from the teacher. Internet facilities may then foster self-learning and nourish class discussions.

There is a growing consciousness that school ought to teach children how to use the media to avoid suffering abuse at its hands.
 The Internet delivers only raw information in huge amounts of related facts and data. It is up to the user to turn this raw material into knowledge, that is, into information that is understood and reflected upon, or, as Armand Burguet puts it, “meaningful information to me.” Spending all one’s time in front of a screen is no solution since pure information is useless unless one knows how to find what one is looking for and how to use it. A teacher can help children reach autonomy in their use of the media. To teach this capacity to question one’s own beliefs is a fundamental task of education, almost comparable to that of teaching language and basic arithmetic. Education of course needs media, but it can have an impact on media in turn. 

At the university level, education becomes the simultaneous acquisition and creation of knowledge. In this case, the Internet has many different uses. It enables a university to keep up with the latest developments in the sciences, upon which the creation of knowledge is directly dependent. Students can, with the aid of Internet use, widen the scope of their research. In 1999, the UP Department of Economics still devoted more than half the academic year exclusively to instruction in Marxism. This ideological heritage persisted only because of a lack of information of other more recent theories. A website is also a way to attract foreign professors to come to Pristina. These visits, whether to lecture, teach or share expertise, have a great impact on a university’s visibility and influence. International recognition is the precondition for exchange programs, developments and normalization. The success of the Pristina Summer University (PSU) held in 2001 and 2002 is a good illustration of this fact. It is the largest Summer University in Europe. More than 200 professors applied to teach in the program on a voluntary basis. Around 3,200 students from over 30 countries also sent applications. A remarkable new development happened in summer 2002. For the first time since the conflict, four Serbian students enrolled to study at the UP. Their participation was widely hailed and encountered no problem. Such a breakthrough would certainly not have been possible without the Internet and the worldwide promotion of the PSU its use afforded.

Questioning our own certainties about education and conflict prevention.
The ambivalence of education ultimately rests on that of the values it can transmit. Kant and Rousseau shared this lucid, almost pessimistic, view about education. It is not inconsistent, however, with the hope with which education is often entrusted to diffuse civic, life-affirming values like tolerance and respect for human beings. Global preventive education is a particular type of education, not merely education implemented on a global scale. Distance learning is not meant here for students who cannot attend lectures in their schools.  Global preventive education has turned distance learning it into a new form of pedagogical implementation. Its very scale induces the transmission of universal values such as tolerance and respect. Both Educweb and TIMSSE may serve as paradigmatic examples to analyze how global education is preventive in nature.

Educweb and TIMSSE: two Kantian initiatives and Rousseau’s objections.

Although fundamentally different, Educweb and TIMSSE both establish links to relate education, and its focus on prevention, to the global dimension. Their common emphasis on the following three major points about education makes it possible to understand these initiatives in a Kantian perspective and simultaneously to question both from Rousseau’s point of view.

1. Education as a means to improve man
Educweb and TIMSSE lay a similar stress on education as a means to spread universal values and improve man. Both are also based on a conception of education as man’s utmost moral duty. It is essential to his very condition:

Man becomes man only through education.

The singularity of man is that he is not born a man. He has to become one. Man reaches his full development only through his education. He is not immediately given his nature, which is partly the product of a history.

To see education as a positive and humanist value is rather a common perception. Disagreements arise as soon as one begins to define what one means by education. Even though he talks mainly about parental and school education, Kant understood education in a much broader sense. It was not simply one’s relations with parents, a tutor or a teacher, but also every other contact, even informal ones, that signified education to him. Every encounter is an opportunity for man to educate himself and develop the ability and the will to co-operate with one another. Kant optimistically sees social contacts, even between selfish men in an imperfect society, as their first step toward morality. Morality is not given from the outset; it begins with the contact with the other. Moreover, what can be said of the individual is also valid for all mankind. We can read the history of man as the history of his improvements. Although we cannot know this to be true, we can at least think of history this way, since this “comforting prospect” is consistent. This sensible hope is an essential incentive for moral action.
 

Kant and Rousseau both thought that at the beginning of mankind the experience of the harshness of nature led men to realize they were helpless when separated. This was the very origin of society: men joined to be stronger in the face of natural dangers. Only Kant added that the main danger came from other men. Therefore, to enter society and put a social constraint on these threats was men’s first moral improvement. On the contrary, Rousseau conceived the creation of society as a depravity. Since no just society ever existed, every contract up to now has been but a “contract of dupes,” protecting the rich and subjugating the poor
. Free at first, man became a slave as he entered society:

Man is born free; and everywhere he is in chains.

A different conception of education results from this disagreement. In the Emile, Rousseau wants education to raise men (rather than citizens) and therefore to step back from a degenerated society. Contacts can only pervert. A well-led and isolated education is the only way to save a man from social corruption. The child must be kept away from social contacts until he is intelligent enough to judge society.  In the meantime, he shall have contact only with his educator. The latter should raise him only through a selected contact with nature. Education is not meant to improve man, but to prevent him from depravity. It is first and essentially a “negative education.”

2. Education as a condition for democracy 

As he presents his initiative on Educweb, Armand Burguet says it works “to rebuild the educational system in Kosovo/a [and] establish a democratic regime in the region.”  These tasks appear to be the two sides of the same coin. By supplying educational facilities and promoting global education, one would then directly favor democracy. This is in keeping with Kant’s views on education. Education aims at raising men and citizens at the same time. To raise someone into a man in fact enables him to behave as a citizen. Man becomes man through education in as much as he also becomes a citizen. Citizens can question the laws, but they must, however, obey the laws. To avoid the formation of factions and dissolution of the State, they must also question the laws publicly, so that their opinions become part of a common public reflection. Freedom of thought and the necessity to make this freedom known are the two basic conditions to a democratic public sphere to enlighten mankind: 

The public use of man’s reason must always be free, and it alone can bring enlightenment among men 
.
Only education can favor such public debates and avoid ancient prejudices to be kept and handed down through generations or replaced by new prejudices that are just as harmful. 

One should nevertheless not think that this Kantian perspective is self-evident. Once again we must beware of too idyllic a view of education: it can mislead and “pervert,” and still be education. Rousseau particularly would have opposed Kant by arguing that an education aimed at raising both a man and a citizen was doomed to fail. In a society grounded on a foolish social contract, citizens have to obey laws that were not established by the general will. A man could not live in such a society because of his will to be free.

You must make your choice between the man and the citizen; you cannot train both. (...( Every patriot hates foreigners, they are only men, and nothing to him. This defect is inevitable, but of little importance.
                    

One cannot raise one single person into both a man and a citizen. Only in a democracy with perfect citizens could this be achieved. Democracy indeed could fit no one but a people of gods, for only gods could be both moral beings and obedient citizens.
 According to this, education would imply a decision between two mutually exclusive choices: is it supposed to shape men or citizens? 

3. Global preventive education as a condition for peace
Kant tried to overcome this contradiction by referring to a possible cosmopolitical dimension of education. To build a man and to develop a citizen are one and the same if we consider ourselves as citizens of the world and not merely of a particular country. Redding echoes this notion, “One Planet, One People,” in the taxonomy. Here it is important to our understanding of education to flesh out its origins in the earlier dialogue between Kant and Rousseau. From a cosmopolitical point of view, peace and democracy would be achieved, if at all, only together. Education indeed favors democracy and true democracies do not wage war against each other. Global education has been founded and developed on the Kantian assumption that wars basically happen because men are not enlightened enough and government undemocratic (Waltz’ s first and second images).

According to Rousseau, on the contrary, the causes of international violence are predominantly rooted in an evil  third-image mechanism, the search for power by States. The solution would be to educate righteous men (first image) and to establish ideal small and isolated States all over the world (second image). Nothing good can stem from either a world league, or a world compact (international relations – Waltz’s third image), which Rousseau conceived as a mere balance of powers.
  Peace will come out of patriot education and the least possible transnational communication. A child needs to have contact with an outside limited to his own country. Cosmopolitanism and cosmopolitical education are empty and dangerous words for Rousseau strongly believes that

the sentiment of humanity becomes weaker by being extended to the whole world.

One may agree with this in light of the present day’s global and overwhelming flow of information. “Globalized” education can turn into numbness and indifference in the same way that State education sometimes turns into propaganda. 

However, the globalization of the media opened the way for a new approach in the areas of conflict prevention and confidence building. New technologies such as the Internet make it possible to get around ancient national hatreds by communicating globally. There is now something good about the international level (Waltz’s third image) that is not evident in the two first images. A link now exists between education and the global dimension that did not exist in the 18th century. Where no direct dialogue is possible, the two examples of Educweb and TIMSSE demonstrate that a mediation through contact with other people in other countries can re-establish communication, even if only in a long-term perspective. Universal values need not necessarily be the content of these initiatives. These values stand as implicit conditions in such initiatives. The mediation of children from the other side of the world can provide the locals with the soothing motivation to talk to their long-hated neighbors. The role of the individual and that of educational institutions are thereby changing slightly. What was previously restricted to negotiators is now in the hands of every citizen. This is at the very heart of the TIMSSE pedagogy, whose motto is: ”Engaging citizen diplomats in preventive education.” 

Kant saw the resolution of conflict in the link between Waltz’s first and third images whereas Rousseau identified this link between Waltz’s first and second images. Technological progress and the globalisation of education cannot decipher between these two philosophers. Their dialogue only helps us to sketch the difficulties one encounters when analysing the reconstruction of the educational system in Kosovo/a. We can trace these difficulties back to the original text of the Universal Declaration of Human Rights.

The globalization of education and the Universal Declaration of Human Rights 

The globalization of education is not a recent phenomenon. During the Renaissance there were already academic exchanges throughout Europe. Erasmus is often referred to as a symbol of this humanist transnational education in the 16th century.
 He lectured in many European universities, including Bologna, Paris and London, and took part in the foundation of the Trilingual College in Leuven. He considered himself to be a citizen of the world and his works consistently aimed to prevent wars of religion. This humanist “globalised education” has long been limited to collaboration among universities. Only in the 20th century did an expansion take place to include student exchanges and school twinning, thereby reaching primary and secondary education. 

The globalization of education is, however, now entering a new dimension where the shift from the local and national levels to the global one is not a mere change of scale. It was made possible by technological progress, but  goes beyond mere technology as it results in a deep transformation of our conception of pedagogy. The school media is traditionally used as a one-to-many media. This use still shapes the way most people think about education. This has not always been the case though. Education has, for instance, long been understood as a one-to-one relation between a tutor and his pupil. Global preventive education is introducing new practices mixing many-to-many and one-to-many patterns. The balance is hard to strike though in that the professor is at once a teacher, a tutor and a mediator. The professor has to transmit his own knowledge and experiences, to facilitate simultaneously interactions among people with different backgrounds and sensitivities and to supervise students individually. Schools not only twine with other schools. As a result of Internet use, schools also come together in networks. In their original conception, Educweb and TIMSSE aimed to evolve into global multimedia networks making simultaneous use of schools and Internet facilities. Both in their own ways strive to attain a fine mix of one-to-many and many-to-many uses of the media. Moreover, TIMSSE adds a strong one-to-many supervision as a result of its professor’s individual attention focused on each of the students involved. 

Hence today’s globalization of education brings more than a formal change. Globalization determines to a certain extent education’s content. Global preventive education cannot broadcast information and spread values only from one person or one specific group. Unlike State-ruled education, and even though it still widely relies on school institutions, global preventive education is no longer ambivalent. It favors universal values mostly because these values stem from interactions among different people. Some values, for instance, respect and tolerance, appear as the first basic necessities to establish communication and exchange. Hence they are part of the very practice of global preventive education. Universal values and global preventive education are therefore essentially linked. They are coexisting values and practices. The Universal Declaration of Human Rights (UDHR), Paragraph 26.1, mentions education as a fundamental right: 

Everyone has the right to education.

Just like in the expression “global preventive education,” the word “education” here does not mean an ambivalent transmission of information, practices and values that can foster tolerance as well as teach hatred and spite. Article 26 specifies that education is to aim at: 

[the] strengthening of respect for human rights and fundamental freedoms [and the] promotion of understanding, tolerance and friendship among nations.

Education is entrusted with the task of expanding universal values as contained in the UDHR. An ethical choice was made between two possible uses of education. There is a mise en abyme (misuse) of the goals of the UDHR in the content it prescribes to education. Hence article 26 defines education both as a human right in itself and as a means to achieve the respect of all human rights. 

Paragraph 26.3 eventually recognizes a right for the family to determine what or how the children will be taught:

parents have a prior right to choose the kind of education that shall be given to their children.

The words “kind of education” are ambiguous though. These words may mean the form of education (whether private or public, secular or religious, ...).  However, they may also refer in a broader sense to the end of education or even to its content. This ambiguity may then lead to contradictions and encounter the “who is to educate whom?” logical circle. How do we educate the children without first educating the educator, here the parents? What if a family yearning for revenge raises its children with no regard but to violence and hatred? The circle of fear and revenge is partly rooted in that of the chicken and the egg:

Education is thus the biggest and the hardest problem we can have. Indeed, enlightenment depends on education, and in its turn education depends on enlightenment.

Education cannot be the solution because it is part of the problem. Shall we abide by the content of education as described in paragraphs 26.1 and 26.2, or else let the parents decide whatever they want (par. 26.3)? As Rousseau did in his Emile, or On Education, the UDHR implicitly presupposes an educated educator first. The parents here are taken to be enlightened, as the perfect educator of Emile. In this perspective, defects in an education can only appear as noises that interfere with the transmission: what was perfect in the model, the educator, is not in the copy, the pupil. Education fails only when it cannot duplicate perfection. 

One could, however, argue that a defect is not merely a lack of perfection, just as a prejudice is not only a lack of knowledge. There can be a loss in the communication, but the educator can also succeed well in transmitting his own prejudices, whether consciously or not. Kant was aware of this ambivalence:

Domestic education, far from curing the familial defects, reproduces them.
 

Education does not always improve man. Not only can it fail to communicate qualities, but it can also reproduce defects. Education is not simply about a perfect educator and a pupil who shall turn into his exact and perfect replica. Hence perfection is not a paradigm that could help us understand the stakes of education. In Kosovo/a, these “defects,” passed over to the succeeding generations, are, on both sides, a heritage of hatred and violence. It is not a failure of education, but rather, in many cases, what education aimed to achieve. 

What Kant says of domestic education is true when it comes to State-ruled institutions and we could paraphrase his own words: “State education, far from curing the State defects, reproduces them.” Both domestic and State educations are potentially bad, but the State can usually force a family into whatever “kind” of education it wants. Belgrade simply had to forbid or impede Albanian-taught courses during the Serbianization to force Albanian-speaking children either to leave school or learn in Serbian. Furthermore, an individual can more easily question “domestic defects” than resist State propaganda and repression. An authoritarian family is therefore less dangerous than an authoritarian State. Hence paragraph 26.3 would take the side of the family because it is weaker and safer. This could result in an exit from the paradox between paragraphs 26.1 and 26.2, on the one hand, and 26.3, on the other.  We can read paragraph 26.3 the other way around, as an attempt to rebalance the influence of the State by stressing that of the family. The content assigned to education by paragraphs 26.1 and 26.2 prevails then in every case. 

Since it is not ambivalent, global preventive education widely differs from domestic and State education in this respect. It is determined neither by the family, nor the State, nor any philosopher. It is defined by its aims rather than by what it teaches. Kant sketched this perfectly as he contrasted State and domestic education, on the one hand, and cosmopolitical education, on the other:

[In education] parents think about home and princes about State. Both do not consider as its final end the general good and the perfection humanity is bound to. The basis of a plan of education must be cosmopolitical.

Both domestic and State education are short sighted. Neither can improve man since each merely reproduces defects from one generation to the next. Each can be misused at times and aims essentially at goals that are too particular to be really interested in the spread of universal values. Regardless of how capable man may be of perfection, he never actually improves because of domestic or State education. Education is always used to achieve specific purposes: domestic education seeks to ensure the economic wealth of the family, and State education aims at the stability of the State. These goals are limited and therefore ambivalent. Domestic education can favour ethnic violence and State education can serve the ambitions of a political entrepreneur. To become both a man and a citizen requires a cosmopolitical education. Education will remain merely the reproduction of defects and qualities until it sets its pace and practices regarding the reference to humanity as a whole. This reference to humanity indeed constitutes the very link between global preventive education and perpetual peace. 

Cosmopolitical education with a preventive focus
Many commentators derived “lessons” from the war and the post-war era in Kosovo/a.
 History can teach. Western countries, for instance, have learned about the lack of authority of the UN Security Council, the state of development of the European Security and Defence Policy (ESDP), the technological accuracy of American weapons, the limits of air power, the need to distinguish military tasks from humanitarian ones… Many citizens have realized they could not to trust blindly one single source of information, should it be from NATO or their respective governments. All these lessons are about what to do after it is too late, when conflict prevention has failed. Much has also been learned in the post-war reconstruction. The international administration unwillingly exerted the wrong influence which technology only amplified. Despite all the work troops and high-placed civil servants accomplished in Kosovo/a, the mere presence of a few thousand well-paid foreigners in a province of one million inhabitants warped the local economy with Western standards of living. The clash was sometimes violent with the local cultures. Lots of expensive shops, restaurants and bars opened since June 1999, but the money often benefited mafias in the first instance and less the poor in need of resources to survive. Television and the Internet also disseminated a certain vision of Western societies that helped fundamentalists to equate democracy with depravity.

We are destined, therefore, to keep learning from our mistakes. Successful initiatives may prove as interesting. Educweb and TIMSSE have begun to change the way many people thought about education and conflict prevention. “Lessons” though may not be the proper word here since questions as well as answers arise. Global preventive education can serve as a pattern to understand present-day conflict. Foreign mediation indeed looks like an international process of education. This “international education” ranges from the UNMIK censorship to the training of civilian police forces. Peaceful democracies act as teachers to the Balkans ravaged by war. This is not, however, about an ”us and them,” “Westerners-locals” opposition. In the process of education, the teacher learns as much as the pupils. Many articles written about some “lessons of Kosovo/a” plainly show that preventive education also resembles a cross-learning process. The international society cannot act as if it knew things better than the locals. The sincere pursuit of peaceful aims is, therefore, not a sufficient condition to claim that Westerners can teach what people from the Balkans ought to do. 

Education has long been part of the field of international studies, but it remained principally confined to partisan uses. More precisely, studies about propaganda were attributed to a realist attitude, because brain washing was considered a State initiative, whereas to analyze the role of preventive education and its impact on conflict was definitively “idealist.” On the whole, preventive education was conceived as an idealist notion because it assumed that individuals, and not only States, could play a role. Our development of global preventive education and this short reference to international education address both of these aspects. International education involves States just as individuals play an active part in global preventive education that is, therefore, neither realist nor idealist in the polemic sense of these words.

On the one hand, global preventive education can play a role to address conflict before it starts. It is not naïve to say that to understand the interactions between education and the media is of core importance in this regard. From primary education to higher education, the examples of Educweb and TIMSSE demonstrate that a many-to-many educational use of the media can engage citizen diplomats in preventive action. This amounts to a repetition of the Kantian bet: the belief that the history of mankind is that of its improvements. The interactions between education and global media as well as the need for multimedia are essential.

On the other hand, conflict prevention resembles a process of regional education. We must beware though not to blur things and mistake education for a disguised and creeping colonization. As Grant Hammond says in The Venice Deliberations: 

[To educate] is not to be undertaken with the colonialist idea that you are going to teach the problems and the answers to the locals.

International education and global preventive education share the same cosmopolitical features: they cross the frontiers and cannot be reduced to the teacher-pupil relation. Otherwise, education in international relations would be merely colonization. Otherwise, no one could approve UNMIK censorship of Serbian schoolbooks in Kosovo/a. It seems, on the contrary, that we need to compare and oppose these two notions of education. Both are transmissions of information, practices and values. But colonization is a one-way, often militarily imposed, process whereas education involves an interaction between equals. The powerful countries often hold their conceptions of peace and democracy as givens with which everyone should agree. Hence the colonialist attitude of  “teaching the world” often sows the seeds of war. The learning dimension of global preventive education is not a vindicating pattern for Western-led interventions on behalf of universal values. Universal values stem from interactions among many different people rather than that which is taught by the privileged few to the deprived others as if the latter knew nothing previously about the values in question. Peoples and nations can learn from their contacts with each other. Thus, to curb the relation between the teacher and the pupil does not mean they exit the logical cycle of education. This endeavor is about turning a vicious circle into a virtuous one.

Conclusion

A peace agreement only brings a conflict to an end; it does not ensure security, shelter and wealth to the population. Human security in a region recently ravaged by war depends on many other conditions, among which education plays a particular role. For all its psychological, social and economic impact, education is indeed a primary short-term necessity in post-war reconstruction. Since it can also convey universal values and faciliate conflict prevention, education is a link between managing emergency and long-term action. But education can also serve propaganda purposes. The scale of its possible consequences then shows it is a crucial political stake. 

The philosophical opposition between Kant and Rousseau may help us assess this fundamental ambivalence. Waltz’s images make clear that their conceptions of education and their views on international peace and conflict prevention were closely linked and yet totally opposed to one another. Man was originally good-natured according to Rousseau. Only social contacts and particularly the lust for property perverted him. They are the sources of all wars and sufferings. Such a position led Rousseau to a rather pessimistic conception of international relations and perpetual peace. In Rousseau’s times though, globalization was a process still roughly limited to scholars, princes, slaves and spices. Things have changed. The latest technological developments have expanded globalization’s reach to basic education. Initiatives now possible on a global scale were unimaginable in earlier times. How can philosophy confront this change?

A philosophical dispute is often rooted in a divergence in principles. It could be promising, therefore, to start by adopting the Kantian view on the nature of man. In opposition to Rousseau, Kant states that man was evil at the beginning of history.
  Over time the help men give to each other within society may result in the wood, like that in a tree trunk, growing up straight. In other words, this analogy, cited earlier in this chapter, refers to the fact that man educates himself through history to become, in the process, increasingly moral. The most pessimistic premise - the evil nature of man - leads us to the most fruitful and realistic perspectives. When understood as mediation between a society and education or the other, education appears to be an essential means to progress. Through global preventive education we can believe humanity is taking one step further. 

Nothing is definitely attained, however. Neither the references to Kant and Rousseau, nor the distinction between pluralism in the offer and pluralism in the demand, provided a practical recipe for the prevention of conflict through education. The interactions between education and the media demonstrated, on the contrary, the ambivalence of education and, therefore, the stakes of our choices. Indeed, as Redding argues in the first chapter and Terzis and Smeets conclude in their contribution to begin the next part of this volume, the roles of technology are not predetermined. Instead these roles are contingent upon the way technology and media are used. In fact, they have an influence in return, either good or bad.

If we listen very hard, we hear throughout history, and behind the clashes of interests and ideologies, a permanent dispute between Rousseau and Kant. Neither history nor philosophy will tell who is right and who is wrong. The dialogue continues beyond the latest technological innovations; only its terms have slightly evolved. We tried here to review these changes, mainly through the appearance of two global preventive education initiatives, Educweb and TIMSSE.  Global preventive education is still at an early stage of its development. Even though it is not a panacea, it represents one of the most appealing challenges in the present day, providing us with both a reason to hope and an incentive for action.
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Endnotes
� The Venice Deliberations (VD), p.70.


� Please refer to chapters 5 and 8 for insights into the TIMSSE series - earlier known as TISK (2000-2001) and TISKSE (2001-2002) as well as to the second part of this chapter.


� In the opening lines of his Perpetual peace, Kant refers to the satirical signboard of a Dutch innkeeper where the name To perpetual peace stood below the painting of a churchyard.


� Kenneth N. Waltz, Man, the State and War, p.12. These images are three possible conceptions of the major cause of war, namely:


man, as fundamentally evil, 


the State system, tyranny being the cause of war, 


the structure of separate States, international relations being as a state of nature, a war of all against all.


� Cf. Stanley Hoffman and David P. Fidler, Rousseau on International Relations, p.XVI.


� “Cosmopolitical” means both global and universal. The term is not used by the English translations, although we believe it is closer to the original version. French translations all use “cosmopolitique” rather than “cosmopolite”. 


� Although he does not define school as a media in the Venice Deliberations, Tom Forstenzer reproaches it not to teach how to deal with the media. “Because it does not link directly with the media [school] creates passive clients of the media (VD, p.65)”. School is the first and most crucial media because one learns there the use of the other media.


� Kant, Treaty on Education (ToE), Ak. IX, p.442. Translations from the ToE are mine.


� Kant there again: “The lack of discipline is worst than that of culture, for the latter still can be fulfil later, whereas one cannot correct a default in discipline when it is too late.”,  ToE, Ak. IX, p.444.


� Cf. Amartya Sen, “Basic Education and Human Security” and “Why Human Security?”, for a deeper analyses in how basic education and IT can influence human security.


� UNICEF is charged with care for children and therefore manages the rehabilitation of primary schools whereas the UNESCO cares for secondary and higher education.


� Kant, ToE, Ak. IX, p.450.


� Hobbes, Leviathan, ch.30, paragraphs 3 to 14.


� Quoted in Waltz’s Man, the State and war, p.67.


� Grant Hammond, VD, p.72. The innuendo of the sentence - to ask a question and in return encourage questions as well, instead of answers – shows quite well that education’s essential task is to teach how to question one’s beliefs.


� UN resolution n°1244, paragraph 11.a. 


� Quoted in The Economist, November 27th 1999.


� The Kosovo Liberation Army (KLA).


� Howard Rheingold, The Virtual Community: Homesteading on the Electronic Frontier.


� One-to-many media: television, radio, newspapers… ; many-to-many media: the Internet essentially.


� Foucault, History of Sexuality – Volume 1, The Will to Knowledge, p.99.


� Idem.


� Cf. for instance � HYPERLINK http://www.beta-press.com ��http://www.beta-press.com�, which is available in English. For its contribution to investigative and independent journalism, developing friendship among people and eliminating frontiers between nations, BETA received in 1997 the “Jug Grizelj” Award.


� On � HYPERLINK http://www.educweb.com ��www.educweb.com�. Educweb has since then widen the scope of its projects, but the focus remains on primary schools and transnational links. The precise address for its activities on Kosovo/a is: http://www.kosovo.educweb.com.


� Tom Forstenzer in a passage already quoted, VD, p.65.


� Kant, ToE, Ak. IX, p.443.


� Kant, Idea for a Universal History with a Cosmopolitan Purpose, IX, p.52-3.


� Rousseau, The Social Contract, I, 9, footnote, p.199: “in fact, laws are always of user to those who possess and harmful to those who have nothing”.


� In the opening lines of On the Social Contract (I, 1).


� Rousseau, Emile, Book II.


� Kant, An Answer to the question: “What is Enlightenment?, p.55.


� Rousseau, Emile, Book I, p.6-8.


� Rousseau, The Social Contract, III, 4, p.240: “Were there a people of gods, their government would be democratic. So perfect a government is not for men.”


� He inherited this conception from the Abbé de Saint Pierre’s Treaty on Perpetual Peace (1713): perpetual peace (through a world league or a world compact) can be but a fragile equilibrium of military powers. Only Rousseau did not really believe that a mere balance of powers could be perpetual.


� Cobban, Rousseau and the Modern State, p.106. It precisely refers to the article “Political Economy”, which Rousseau wrote for the Encyclopedia edited by Diderot and D’Alembert, in Rousseau, The Social Contract and Discourses, p.142.


� Hence the decision to call the European Union student exchange program: “Erasmus”. 


� Universal Declaration of Human Rights (UDHR), Article 26 Paragraphs 1 and 2.


� UDHR, idem.


� UDHR, article 26, paragraph 3.


� Kant, ToE, Ak. IX, p.446.


� Kant, ToE, Ak IX, p.453.


� Kant, ToE, Ak IX, p.448.


� Cf. particularly the Congressional Testimony by Zbigniew Brzezinski (Center for Strategic and International Studies), The New Military Humanism: Lessons of Kosovo, by Noam Chomsky, or the Kosovo Studies by the Command and Control research Program (CCRP). 


� VD, p.72.


� Kant, Conjectures on the Beginning of Human History, in Political Writings, p.227: “The history of nature begins with goodness, for it is the work of God, but the history of freedom begins with evil, for it is the work of man”.
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